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1. Introduction
The central premise of this study is that Americans who attend 
all-women’s colleges gain self-confidence, leadership skills and an 
empowering education that leads to future success (Smith, Wolf, & 
Morrison, 1995). Do Japanese women acknowledge the same effects of 
their education? This study aims to discover similarities and differences 
between what Japanese and Americans thought of their experience at all-
women’s colleges. The research was conducted by collecting data from 
women at various stages of their educational and professional careers. 
In the United States, the pioneer days of the 1830s opened an 
avenue to higher education for women.  There were many opponents to 
women being educated beyond the basics as they feared it would upset 
traditional values. People were concerned that highly educated women 
would be less willing to get married and have children (Faragher, 1988). 
The Seven Sister colleges in America were founded between 1835 and 
1900. Formal education for women in America reflected society’s notion 
of appropriate female roles as wives and mothers (Barnes, 2014). At that 
time, the curriculum often focused on manners and home economics, 
but the programs changed with the times.  In the late nineteenth century, 
nearly all American colleges restricted their admission on the basis of 
race and gender and their high fees restricted enrollment to the middle 
and upper class.  Nowadays, many women’s colleges in the United 
States strive to recruit an ethnically diverse student body and offer more 
generous financial aid packages allowing for a more economically diverse 
student population (Miller-Bernal, 2000). 
In Japan, women’s education was firmly established in Japanese 
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society in the late Tokugawa period. With the Meiji Restoration of the 
late 1860s, came a time for educational reform.   Christian missionary 
schools, such as the Ferris Seminary in Yokohama founded in 1870 
and Kobe Jogakuin founded in 1875 in Kobe, led the way in providing 
secondary-level education for women in Japan (Fujimura-Fanselow, K. 
& Imamura, A.E., 1991). Ochanomizu University as it is known today, 
was Japan’s first institute of higher education for women established in 
1875.  It later became a women’s university with a Faculty of Letters, and 
a Faculty of Science and Home Economics in 1949.  It remains the oldest 
women’s university in Japan (Ochanomizu, 2015). After WWII, the 
education system was reformed under the American Occupation resulting 
in all-male national universities in Japan becoming coeducational 
(Tocco,1995).
Women’s colleges in both Japan and the United States share a 
history of struggle, as founders worked to address gender inequality 
by providing women with academic opportunities similar to those of 
the male universities. Many of the all-women’s colleges that are still 
operating today were established before women’s suffrage was achieved. 
The historical significance of women colleges is noteworthy as is their 
many years of commitment in providing education free of gender bias. 
Some might doubt the relevance of women’s colleges in today’s society, 
after all, women are making great strides towards gender equality.  Yet 
statistics indicate that students attending women’s colleges are 1.5 
times more likely to major in math, science, or pre-med than women 
at coeducational schools (Kratzok & Near, 2014).  Although graduates 
of all-women’s colleges in America only make up 2% of the college 
graduate population, they represent more than 20% of women in the U.S. 
Congress and 33% of the women on Fortune 1000 boards (Rezvani,2010).
Leslie Miller-Bernal (2000) conducted a comparative study of four 
liberal arts colleges in the United States, one of which was a stand-alone 
women’s college. It was a longitudinal survey of the women who enrolled 
in the class of 1988 at each institution. The survey results led to Miller-
Bernal’s conclusion that women’s colleges benefit women students in the 
encouragement and support they give the students, the faculty role models 
(both females and supportive males) they hire, and the opportunities they 
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create to develop leadership skills. The study found that the supportive 
environment leads to a higher level of self-esteem and that the students 
at the all-women’s college were more actively involved than the students 
in the coeducational schools. These women were more likely to join and 
become officers of clubs, be in student government, and be involved in 
residence life.  These women were also more likely to help plan college 
events (Miller- Bernal, 2000). The development of leadership skills in 
college often translates to greater success in the workforce. 
In high school, I had set my sights on enrolling in an all-women’s 
college because I was looking for an educational experience that was 
free of gender-bias. Therefore, I enrolled in Simmons College in Boston, 
Massachusetts. Years later, I was drawn to work at Mills College in 
Oakland, California because it was an all-women’s college. Since coming 
to Japan I have worked at Kyoritsu Women’s University in Tokyo and 
now at Tsuda College. I have observed similarities and differences at 
these institutions which has led me to conduct research into women’s 
only colleges in Japan and in the United States. Women in both countries 
seem to be academically driven with ambitious career goals. Both the 
Japanese and American women seem to thrive in the supportive all-
women’s environment. It is my sense that students at women’s colleges in 
America embrace the women’s only environment more than the Japanese 
leading to a stronger focus on women’s rights and empowerment. 
2.  Method
This is an exploratory study into the role culture plays in the 
women’s only college experience. A qualitative paradigm was employed 
to build a holistic picture formed by the words of the respondents 
about their experiences at all-women colleges (Creswell, 1994, p.2). 
The qualitative approach is supported with the reporting of some basic 
quantitative data. When conducting a qualitative study; consideration 
needs to be given to; plausibility, credibility, dependability, and 
transferability (Flick, 2009; Lincoln & Guba, 1985).  With respect 
to these criteria; an in-depth description of the respondents, the data 
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collection, and the analysis will be provided.  “Member checks” were 
carried out to confirm the accuracy of the theoretical model that was 
created based on the story that emerged from the data (Creswell, 1994, p. 
158).
“The qualitative investigator admits the value-laden nature of the 
study and actively reports his or her values and biases, as well as the 
value nature of information gathered from the field” (Creswell, 1994, p. 
6). For this reason, I revealed my experience as a student and employee 
of women-only colleges both in Japan and in America in the introduction 
section.
2.1  Instrument
I gathered data from 61 Americans and 64 Japanese in the form of 
a survey (see Appendix A). The first question asked if the respondents 
had actively sought an all-women’s college to apply to. Questions 2 and 
3 were open-ended questions designed to collect data that would later be 
coded and analyzed. Questions 4 and 5 were seeking opinions related to 
women’s colleges. Question 6 was used to judge their satisfaction with 
their education. The last three questions were demographic variables.
2.2  Respondents and procedure
The survey was distributed both online through the program survey 
monkey and on paper from December 2014 and June 2015. Paper based 
surveys were later manually entered into the data base. Participants had 
the option of writing in English or Japanese. When Japanese was used it 
was translated and the English translation was manually entered into the 
database. The survey was distributed in lessons to students and by email 
to acquaintances who then forwarded it to their friends when appropriate, 
resulting in snowball sampling. The majority of the respondents in Japan 
were from three all-women’s colleges in the Kanto area. The majority 
of the respondents in America were from two all-women colleges in 
Massachusetts and one all-women’s college located in the southern state 
of Georgia. It was also posted on Facebook and LinkedIn pages of these 
all-women colleges in the United States. Table 1 shows the ages of the 
respondents. The majority of the Japanese respondents were between 
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the ages of 18-21. There was a wider age range represented for the 
Americans. 
Table 1
Age of respondents divided by nationality.
Age of respondents
For the purpose of this study, my analyses will focus on advantages 
and disadvantages of attending an all-women’s college as listed by the 
respondents in their own words and whether or not the respondents would 
recommend a younger sister or friend to attend a women’s only college 
and their stated reasons for their answer. A cultural analysis is included to 
determine if there is indeed a cultural divide. 
3.  Analyses
In order to understand the personal experiences of women in Japan 
and in America, I chose to use Strauss’s grounded theory, allowing 
for the theories to emerge from the data through open coding (Glaser 
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& Strauss, 1967; Strauss, 1987; Strauss & Corbin, 1990).  During the 
process of open coding a number of categories emerged. These categories 
led to the identification of the central phenomenon. A reexamination of 
the data led to the realization of the cause of this phenomenon and the 
context that influenced it (Strauss & Corbin, 1990). This process, known 
as axial coding, led to the discovery of the relationships between each 
“category and other categories and subcategories” (Strauss, 1987, p. 
32). Memoing, writing down ideas about the evolving theory assisted 
in the formation of the emerging categories and the connections they 
formed (Strauss & Corbin, 1990). Finally, three diagrams were created 
representing the Japanese perspective, the American perspective and the 
combined perspective. These diagrams visually revealed “the density and 
complexity of the theory” (Strauss & Corbin, 1998, p. 238). A theoretical 
model was constructed based on the diagrams. 
The coding was performed by the researcher and two female 
assistants. One coder was a graduate of an all-women’s college, two were 
not. One coder was Japanese, one coder was American, and one coder 
was Australian. The varied aspects of the coders’ identities allowed for a 
more accurate interpretation of the raw data.  
The coding process was carried out for the qualitative portion of 
the survey. Coding was done on responses to question 2, “What are the 
advantages of attending an all-women’s college?” Question 3, “What are 
the disadvantages of attending an all-women’s college?” And question 6, 
“Why would you or why wouldn’t you recommend a younger sister or 
friend to attend an all-women’s college?” 
4.  Results
First I will discuss the commonalities found amongst respondents. 
Next, I will examine the advantages and disadvantages of attending 
an all-women’s college.  Then I will present the findings as to why the 
women would or would not recommend others attend an all-women’s 
college. Finally, quantitative data will be presented to add weight to the 
findings. 
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4.1  Commonalities
What tied all the participants together was their education as an 
undergraduate at a women’s only college in Japan or in America. Most 
students did not actively seek out an all-women’s college when choosing 
the type of institution they wished to study at. Only 11 of 64 Japanese 
and 23 of 61 Americans prioritized a single-sex education. Reasons for 
selecting their college seemed to hold true across cultures. Their reasons 
varied from name value, location, strong in their intended field of study, 
small classes, good professors, and for a small number, they wanted to be 
in an environment that focused on women. 
4.2  What are the advantages of attending an all-women’s college?
Table 2 Categories and subcategories formed in the coding process-







(empowering, leadership, confidence, own 
voice, alumni connections, mentoring)
14 40
Note- Categories bolded, sub-categories in parentheses, numbers 
represent frequency
Table 2 shows analysis of the data from question 2, “What are the 
advantages of attending an all-women’s college?” Now I will describe 
the advantages of attending an all-women’s college beginning with the 
Japanese responses. The group mentality of the Japanese was reflected 
with the emergence of the concepts of friendship and belongingness. 
The ability to form a core group of friends led to their overall happiness 
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with their educational experience. The sense of belongingness was 
important to the Japanese students’ psyche. These women also felt their 
college experience was safe, supportive, and comfortable, resulting in 
having fewer worries.  This safe and supportive environment surrounded 
by friends, allowed them to enjoy studying. They found themselves 
motivated by their professors and peers. Thus their comfortable mental 
state enabled them to succeed in their academic environment. 
A Japanese graduate in her 30s wrote, “Can learn technical things, 
feel at ease with student life, and find friends with common goals.”  A 
current student wrote, “Easier to talk openly about my ideas with other 
students.” Feeling comfortable in your learning environment sets the 
stage for success both in and out of the classroom. Students that become 
accustomed to voicing their ideas in front of groups of students will most 
likely be able to speak up in front of future colleagues. Another graduate 
in her 30s wrote, “Being able to be yourself. Not afraid to raise your 
hand to answer questions. No frills approach to appearance and more laid 
back. Being able to build a better self-esteem and confidence.” This is 
supported by Miller-Bernal’s study that found the supportive environment 
of a women’s college in America leads to a higher level of self-esteem 
(Miller-Bernal, 2000, pp.339-343).  Building one’s self esteem in 
early adulthood is a vital building block to a happy and productive life. 
Graduates of all-women colleges have a greater sense of self-reliance 
from successfully mastering their academic pursuits (Barnes, 2014). 
Japanese women acknowledge they gained many benefits from their 
college experience that will help shape a positive future for themselves. 
As for the Americans it was evident they were motivated by their 
future career. They thrived in a focused academic environment with 
no distractions surrounded by like-minded women and high quality 
professors. Leadership skills, increased confidence levels, mentoring, 
and networking opportunities were valued.  Like the Japanese, being 
immersed in a supportive environment allowed them to shine. An 
American graduate in her 50s commented,  
As I look back I think it was the supportive environment, especially 
for a woman in a STEM field (sciences, technology, engineering, 
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mathematics).  Leadership opportunities, confidence building. I 
have female colleagues who always notice or point out when they 
are the only woman in the room and feel a little uncomfortable. I 
guess I am aware of those things but don’t have a problem with it. I 
learned to be confident in myself and abilities in school. 
Another American graduate in her 50s wrote, “You don’t have 
to compete with men’s voices. You can develop a strong voice and 
bring that out when you enter the workforce.” All-women’s colleges 
are places where women lead in all aspects of student government and 
where women’s voices are not competing to be heard. These advantages 
lead to confident and ambitious women entering the workforce. Many 
commented how this strong foundation shaped their success throughout 
their lives.  
While both cultures appreciated the supportive environment, the 
Japanese felt comfort with being a member of a group and Americans felt 
inspired to stand out and be heard. An American in her 30s wrote, 
I loved the experience I had there, the friendships I made, the 
amazing professors I worked with, the chance I was given to 
have my academic voice heard and of course I received a better 
education than most of my peers at other institutions. 
Another American graduate in her 40s commented, “In my high school, 
a majority of the boys weren’t serious about their studies. I knew with 
all women, that wouldn’t be the case. Also, women learn to be leaders 
among men without intimidation.” A common theme that emerged among 
the Americans was self-confidence that prepared them for the workforce. 
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4.3  What are the disadvantages of attending an all-women’s college?
Table 3 
Categories and subcategories formed in the coding process-disadvantages 
of women’s-only colleges
Category Japanese American
Lack of diversity in the classroom
(lack of male perspective, liberal students 
out number conservative, ultra-feminist 
views are common)
8 14
Lack of social opportunities
(difficult to find romantic partners, few 
opportunities to socialize with men, forget 
how to communicate with men)
31 4
Tuition is expensive
(all-women colleges are usually private, 
high tuition)
0 6
Like being in a bubble
(does not reflect society, difficult entering 
a co-ed work environment, overly safe)
10 4
Note- Categories bolded, sub-categories in parentheses, numbers 
represent frequency
Table 3 shows analysis of the data from question 3, “What are the 
disadvantages of attending an all-women’s college?”  I will begin with a 
discussion of the disadvantages of an all-women’s college as described by 
the Japanese. Forty-seven percent made reference to having no boyfriend 
or lacking social interaction with males. In addition to this, many missed 
having a male perspective in class. Finally, they alluded to “living in 
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a bubble.” The single-sex environment was restrictive on three levels: 
romantic, lacked diverse perspectives in classes, and they felt unprepared 
when entering a co-ed working environment because of the restrictive 
nature of their single-sex college. A Japanese graduate in her 30s wrote, 
“Students have increased anxiety once reentering society.” A current 
Japanese student wrote, “We don’t know how people relate to men. 
We have trouble relating to men.” These comments indicate a need for 
increased interaction with men to help alleviate the stress these women 
feel.  
In contrast, less than 1% of the Americans made reference to not 
having a boyfriend or lacking social opportunities to interact with males. 
Jim Day’s study of 2012 found that there was no significant difference 
as to alumnae of women’s colleges vs coed colleges who were likely to 
be married or partnered. This is an indicator that attending a women’s 
college in America is not a social hindrance. 
It was overwhelmingly clear that the lack of diversity in the 
classroom was seen as the biggest disadvantage for the Americans.  An 
American graduate in her 20s stated, “Occasionally it would have been 
interesting to have a male perspective on issues, however there was 
some cross registration with other schools in the area, so men would 
occasionally be in classes.” A sense of being in “a bubble” also emerged. 
An American graduate in her 20s commented, “Atmosphere can be 
like being in a bubble at times. While attending an all-women’s college 
is great for building self-confidence, on a professional note it’s not a 
realistic portrayal of the male-dominant workforce.”  A current student 
wrote, 
It’s insular! We don’t call the ... Bubble at my school for nothing. It 
gives space to more liberal and non-religious viewpoints to air out 
and thus conservative and religious people feel a bit left out of the 
dialogue. It’s also usually expensive on the American side to go to 
Women’s colleges because they are all private and therefore cost a 
lot more than public state schools.
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4.4  Further data
The findings are supported by the quantitative data collected 
from survey question 4, “How has being at an all-women’s college 
benefited you?” Table 4 shows that Japanese benefited by becoming 
more comfortable sharing their opinions in class and by forming strong 
friendships. Americans benefi ted most from gaining confi dence in their 
own abilities followed by forming strong friendships. 
Table 4
Data collected from question 4 on the survey (see Appendix A) illustrating 
the benefi ts of an all-women’s college. 
How has being at an all-women’s college benefi ted you? 
As you can see below in fi gure 1, women’s satisfaction with attending an 
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all-women’s college differs greatly by nationality. Fifty out of sixty-one 
Americans would recommend an all-women’s college. Only sixteen out 
of sixty-four Japanese would. 
Figure 1
Responses to question 6 of the survey (see Appendix A), recommendations 
of an all-women’s college broken down by nationality. 
Would you recommend a younger sister or friend to attend an all-
women’s college?
Respondents were asked to explain their recommendation. Through 
the coding of this data the picture that emerged was clear, Japanese women 
want more social opportunities to interact with male students. The picture 
that emerged from the Americans differed significantly. The Americans 
made reference to no gender bias in classes, a solid education, and a good 
learning environment. Empowering was one of the words used with the 
most frequency by the Americans. An American graduate in her 20s 
wrote, “I’d recommend it to those looking for a supportive environment 
to build their voice and leadership skills.”  The Americans tended to note 
that it would depend on the person, as women only colleges might not be 
a perfect fit for everyone. The data clearly shows that American women 
are more satisfied with their college experience than the Japanese. 
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4.5  Variables
There are two graphs below. The first graph in figure 2 shows 
the Japanese responses to the question, “Would you recommend a 
younger sister or friend attend an all-women’s college?”  The second 
graph in figure 3 shows the American responses. The charts illustrate 
the correlation of their enrollment status (currently enrolled students vs 
graduates) with their recommendation of a women’s only education. 
In figure 2 and figure 3, the data illustrates that Japanese graduates are 
less positive about the experience than their American counterparts. 
The Japanese graduates’ responses to why they would or would not 
recommend an all-women’s education or why they were unsure if 
they would was coded and analyzed.  It revealed that 42% of Japanese 
graduates made reference to not having a boyfriend as the reason for 
either not recommending an all-women’s college or being unsure if they 
would recommend an all-women’s college. There was little difference 
between the responses of currently enrolled American students and 
American graduates as you can see in figure 3. 
Figure 2
Japanese responses to question 6 on the survey (see Appendix A), would 
you recommend a younger sister or friend attend an all-women’s college, 
based on enrollment status. 
Japanese Women 
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Figure 3
American responses to question 6 on the survey (see Appendix A), would 
you recommend a younger sister or friend attend an all-women’s college 
based on enrollment status? 
American Women
 
This sectioned summarized the shared characteristics of the respondents, 
as well as the similarities and the differences of their views in attending 
an all-women’s college. Next I will present the model and a description 
of the theory that emerged from the data. 
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5.  Model
Figure 4 
Model of Central Phenomenon
Japanese Women American Women
Collective citsilaudividnIerutluc  culture
Being accepted by the group (importance of 
friends)
Action oriented (career driven)
Feeling safe in their learning 
environment







Lack of diversity in the classroom
Conﬁned in a bubble
Lack of diversity in the classroom









Unsure whether the positives outweigh 
the negatives of women`s only 
education
Positives outweigh the negatives of women`s 
only education
This model shows the central phenomenon for both the Japanese 
and Americans was their ability to focus on their studies. The theory was 
named, “Culture influences the all-women’s college experience.”  The 
Japanese found their strength by belonging to a supportive educational 
environment which reflects the collectivistic nature of their culture. The 
Americans found their individual voice and felt empowered to meet 
their future goals which coincides with the individualistic nature of 
their culture. The benefits they gain from the all-women’s experience 
is culturally based but both lead to a rewarding academic experience. 
Japanese missed hearing the male perspective in lessons but more than 
this they felt their social life suffered from attending a single- sex college. 
Therefore, the majority of the Japanese were unsure if they would 
recommend an all-women’s college to others.  
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6.  Discussion and conclusion
This study was unique because it examined the advantages and 
disadvantages of attending an all-women’s college from the view point of 
past and present students in Japan and the United States.  
As Trubisky, Ting-Toomey & Lin (1991) state, individualist 
cultures like America are action and goal oriented. The women only 
college experience that reinforces cultural values already ingrained in 
one’s perception of ideal behavior is effective for Americans. Whereas 
Japanese are socialized in a collective society which is reflected in their 
satisfaction with their supportive learning environment. Being a good 
member of “the group” is key to succeeding in Japanese society and 
thus explains the importance of having many good friends in college 
and achieving a sense of belongingness. The goal oriented Americans 
were driven by their future careers. They saw individual skills such 
as leadership and high confidence levels as prepping them for the real 
world in which they hoped to succeed as an individual. They also 
valued the friendships they formed and the supportive environment they 
found themselves in. Kinzie, Thomas, Palmer, Umbach, & Kuh (2007) 
analyzed data from the National Survey of Student Engagement (NSSE) 
and concluded that women attending all-women’s colleges in America 
reported being “more engaged in effective educational practices and 
reported higher levels of feelings of support and greater gains in college” 
(Kinzie et al., 2007. p.145).
I conclude that women in both cultures benefit from a women’s 
only environment. What they take from the experience is clearly linked 
to their cultural upbringing. The Japanese form close personal bonds 
with their friends allowing them to feel comfortable and thus excelling in 
their studies. Americans grow confident in their own unique individual 
abilities. They find their voice and feel empowered when entering the 
competitive workforce. 
The sheer numbers of Japanese that made reference to not having 
a boyfriend must be examined. Traditional gender roles are still strong 
in Japan.  Japanese women are socialized to believe that their role in 
society is to be a wife and mother. If they are unable to find a boyfriend 
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while in college, they may feel like they are failing. More research is 
needed to determine if this is linked to their dissatisfaction with women 
only colleges.   Holland & Eisenhart (1990) revealed that the peer culture 
within coeducational settings in America stresses the value of romantic 
relationships for women, while emphasizing the value of academics, 
athletics, and other achievements for men. It would be interesting to learn 
if the same holds true in Japan. 
Other possible explanations for listing not having a boyfriend as a 
disadvantage could be the location of the schools. Urban vs rural localities 
as well as proximity to other colleges would impact ones’ overall college 
experience.  Further examination of college organized social opportunities 
revealed a difference between American and Japanese colleges. Mixers 
are quite popular in America which often involve attending parties at 
fraternities at nearby colleges. Japanese women’s colleges are more apt 
to have “circles” which would translate to clubs or intermural sports in 
America. The circles include members from nearby colleges. Within these 
circles, students tend to organize parties and social events. Socializing 
with coworkers at part-time jobs was another avenue for interaction with 
men. 
Both Japanese and Americans referred to being in a bubble 
and missing the male perspective in class but most Americans found 
outlets to counter these points. An example is the ability to easily cross 
register at other colleges in America to experience courses in a co-
ed environment. Internships and fieldwork opportunities that are often 
required components of undergraduate programs in the United States act 
as a stepping stone to one’s career, lessening the sense of culture shock 
that many Japanese referred to. Though cross registration, internships, 
teaching practicums, and field work are available in Japan not one 
Japanese referred to them in their comments.  
All-women’s colleges are private in the US and come with a high 
price tag. Though many offer generous financial aid packages, the cost of 
a private education in the US is a major consideration.  Jim Day’s study 
which interviewed alumnae in America found that 90% of women’s 
college alumnae believe the financial investment in their education was 
worthwhile and that the intellectual and personal capacities they gained 
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are still extremely important to them today (Day, 2012). The results of 
Day’s study support my findings that although the cost of attending a 
women’s college is a financial burden, American women recognize it as 
an investment in their future that is well worth it.
Women only colleges play an important role in the lives of their 
students and graduates. I hope Japanese schools look for ways to increase 
social opportunities for its students as my research indicates this would 
have a positive impact on their overall experience.  Efforts need to be 
made so that Japanese women feel less sheltered and more empowered 
by their experience. An examination of practical off campus learning 
experiences in Japan and the effectiveness of these programs to prepare 
women for a coeducation work environment is prudent. 
Gender stratification remains a reality in Japanese society. 
Therefore it makes sense that students feel a sense of shock when 
transitioning from a women’s only college that is free of gender bias to 
a work environment where men likely hold the positions of power and 
women are on unequal ground. The challenge that remains unanswered 
is how colleges can empower women to challenge gender norms in the 
workplace to allow them to contribute to their full potential. 
Women-only colleges will continue to be relevant as long as there 
remains an unequal balance of power in society.  All-women colleges 
in both Japan and America offer an environment for women to gain 
confidence and skills to navigate their future in a male dominated society.
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Appendix A
I am a part time lecturer in the field of Intercultural Relations. I am 
researching why students choose to attend all-women’s colleges. Please 









2. What are the advantages of attending an all-women’s college?
女子大学に通うことの利点は何ですか？ 
3. What are the disadvantages of attending an all-women’s college?
女子大学に通うことにおいて、欠点となるものは何ですか？ 
4. How has being at an all-women’s college benefited you?
今まで女子大学に在籍して、あなたにどのような利益をもたらしましたか？ 
 It has given me confidence in my own abilities.　私に自信を与えてくれる 
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 Allowed me to form strong friendships　友人と強い絆を築くことが出来る
 I have become more comfotable giving my opinion in class　授業で心地よ
く自分の意見が言える 
 I have developed more ambitious career goals　将来の仕事のゴールへの
希望を育んできた 
 I have gained leadership experience.　リーダーシップをとる経験を積ん
できた 
 It hasn’t benefited me.　特に得だと思ったことはない 
 I am not sure　分からない 
Other  
5. How would you describe the average student that attends your college? 




 academic oriented　学問的 
 confident　自信家 
 shy　恥ずかしがり 
 stuck up　生意気 
 down to earth　分別のある
 open minded　おおらか 
 narrow minded　視野が狭い 
 competitive　ライバル心が強い 
 intelligent　賢い 
 hard working　一生懸命 
 lazy　怠慢 
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more interested in socializing than studying　勉強派よりは社交派
Other  




 I am not sure 
Why?  




8. Current student or graduate?　在学生ですか？卒業生ですか？
I am currently enrolled at an all-women’s college.　女子大学の在学生です
I am a graudate of an all-women’s college.　女子大学の卒業生です







 70 or older 
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